Pupil premium strategy statement — Pembury School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

Number of pupils in school

396

Proportion (%) of pupil premium eligible pupils

Recipient: 11% (45 pupils)
Eligible: 14% (54 pupils)

Academic years that our current pupil premium
strategy plan covers (3-year plans are recommended)

2024/25-2027/28

Date this statement was published November 2025

Date on which it will be reviewed October 2026

Statement authorised by Hannah Walters

Pupil premium lead Alex St Clair

Governor lead Philip Drew
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £68,175

Pupil premium funding carried forward from previous £0

years

Total budget for this academic year £68,175




Part A: Pupil premium strategy plan

Statement of intent

At Pembury School, our aim is to grow respectful, independent learners, within a safe
and inclusive community. Our intention is that all pupils, irrespective of their
background, make good progress across all subject areas.

We aim to use pupil premium funding to help to improve and sustain higher
attainment for disadvantaged pupils; bringing this closer in line with those of non-
disadvantaged pupils within our school and nationally. During the period of this
strategy plan, we will focus on the key challenges that are preventing disadvantaged
pupils from attaining well: attendance, SEMH needs, oral language and vocabulary,
reading, writing and mathematics.

Our approach will be responsive to both shared challenges and our pupils’ individual
needs, rooted in research-based approaches and robust assessment - not
assumptions about the impact of disadvantage.

We recognise that many of the strategies implemented to support our most
vulnerable pupils, including those who are disadvantaged, will also have a positive
impact on the progress and learning of our wider pupil body.

Pupils will experience high quality classroom teaching with adults keenly aware of
their unique barriers, needs and next steps to progress. Group and one-to-one tuition
and interventions will support this teaching and research demonstrates this is highly
effective. To ensure that strategies are effective we will:

- Adopt a whole-school approach in which all staff take responsibility for
outcomes of disadvantaged pupils and raise expectations of what they can
achieve

- Ensure that all pupils are challenged in their learning

- Act early to intervene when a point of need is identified




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Assessments (internal and national) show that reading attainment
among disadvantaged pupils is below that of non-disadvantaged pupils.

2 Assessments (internal and national) show that writing attainment
among disadvantaged pupils is below that of non-disadvantaged pupils.

3 Assessments (internal and national) show that maths attainment
among disadvantaged pupils is below that of non-disadvantaged pupils.

4 Assessments, discussions and observations show weaker oral language
and vocabulary gaps for some disadvantaged pupils, with the gap
between these pupils and non-disadvantaged pupils widening through
the school.

5 Analysis of behaviour records and observations indicate that pupils
experience barriers related to SEMH and this can impact upon academic
progress.

6 Analysis of attendance data shows that some disadvantaged pupils and

families need some additional support to secure and sustain
attendance.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved reading, writing and | KS2 assessment data for 2027/28 shows an increase
maths attainment for in the percentage of disadvantaged pupils achieving

disadvantaged pupils across the expected standard.
the school.

KS2 assessment data for 2027/28 shows that some
disadvantaged pupils are achieving a higher
standard.

Teacher assessment of pupils across the school
demonstrates a reduction in the attainment gap
between disadvantaged pupils and their peers.

For disadvantaged pupils to be | Teacher assessment of pupils’ oral language

secure in Tier 1 and 2 demonstrates a reduction in the attainment gap
language and vocabulary and | between disadvantaged pupils and their peers.
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feel confident in the use of
Tier 3 vocabulary relevant for
their age group.

Pupil feedback shows that they feel confident in the
use of subject specific vocabulary within their
learning.

There is a positive impact on reading outcomes (as
above).

Achieve and sustain improved
wellbeing and emotional
intelligence for all pupils,
particularly those in receipt of
pupil premium funding.

There are improved levels of wellbeing and
emotional intelligence, following pupil access to
emotional support. Demonstrated through:

- Pupil, teacher and parent feedback about
wellbeing

- Increased participation in enrichment
activities

Achieve and sustain improved
attendance for all pupils,
particularly disadvantaged

pupils.

There is a reduction in the number of persistent
absentees.

Attendance for disadvantaged pupils is at least 95%.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £13,175

Activity Evidence that supports this approach Challenge
number(s)
addressed

WalkThrus CPD A continuation of the approach from the previous |1, 2,3,4,5

programme to
support teaching
staff.

academic year, which showed positive impact of
AfL approaches introduced.

Education Endowment Foundation (2021),
Guidance report: Effective Professional
Development. Available at:

https://d2tic4wvoliusb.cloudfront.net/production/

eef-guidance-reports/effective-professional-

development/EEF-Effective-Professional-

Development-Guidance-

Report.pdf?v=1729154937

Slater, Davies, and Burgess (2012), Do Teachers
Matter? Measuring the Variation in Teacher



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1729154937
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1729154937
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1729154937
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1729154937
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1729154937

Effectiveness in England, Oxford Bulletin of
Economics and Statistics, 74 (5), pp. 629-645.

Embedding Beck, I. et al. (2018) Deepening knowledge 1,4

subject specific through vocabulary learning, Impact Journal:

vocabulary across | Developing Effective Learners, (Issue 3, Summer

the curriculum 2018).

(including CPD and

diagnostic https://educationendowmentfoundation.org.uk/ne

assessments). ws/eef-blog-new-case-studies-making-effective-
use-of-diagnostic-
assessment?utm_source=/news/eef-blog-new-
case-studies-making-effective-use-of-diagnostic-
assessment&utm_medium=search&utm_campaig
n=site_search&search_term=diagnostic%20asses
sment

Embedding A continuation of the approach from the previous | 1,2

approaches to the | academic year which showed increased pupil

teaching of GPS confidence in grammar concepts through

(including CPD) context-based teaching and whole-class daily

and daily revision | revision.

of GPS concepts.
Jones, S., Myhill, D. A., & Bailey, T. (2013),
Grammar for writing? An investigation into the
effect of contextualised grammar teaching on
student writing. Reading and Writing: An
Interdisciplinary Journal, 26(8), 1241-1263.
https://educationendowmentfoundation.org.uk/ne
ws/eef-blog-new-case-studies-making-effective-
use-of-diagnostic-
assessment?utm_source=/news/eef-blog-new-
case-studies-making-effective-use-of-diagnostic-
assessment&utm_medium=search&utm_campaig
n=site_search&search_term=diagnostic%20asses
sment

Developing Roulstone, S., et al. (2010), Research report: 1,2,4

strategies for Investigating the role of language in children’s

increasing early educational outcomes. Available at:

vocabulary https://assets.publishing.service.gov.uk/governme

understanding in | nt/uploads/system/uploads/attachment_data/file/

EYFS and KS1. 181549/DFE-RR134.pdf



https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://educationendowmentfoundation.org.uk/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment?utm_source=/news/eef-blog-new-case-studies-making-effective-use-of-diagnostic-assessment&utm_medium=search&utm_campaign=site_search&search_term=diagnostic%20assessment
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/181549/DFE-RR134.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/181549/DFE-RR134.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/181549/DFE-RR134.pdf

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £15,000

Activity Evidence that supports this approach Challeng
e
number(s
)
addresse
d

1:1 support A continuation of the positive impact that focussed 1,2,3,4

and interventions have had on groups and individuals.

structured

mtervgr)tlons https://educationendowmentfoundation.org.uk/educatio

— precision n-evidence/teaching-learning-toolkit/one-to-one-tuition

teaching,

writing

conferencing, | https://educationendowmentfoundation.org.uk/educatio

grammar and | N-evidence/teaching-learning-toolkit/oral-language-

sentence interventions

writing

Interventions, | https://educationendowmentfoundation.org.uk/educatio

RWI phonics, | n-evidence/teaching-learning-toolkit/phonics

speech and

language

intervention

Reading https://educationendowmentfoundation.org.uk/educatio | 1, 2, 4

focus: Book n-evidence/teaching-learning-toolkit/one-to-one-tuition

clubs

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/reading-
comprehension-strategies

Widigt Pampoulou, E. and Detheridge, C., (2007) The role of 1,2,4

software to symbols in the mainstream access to literacy, Journal of

support Assistive Technologies, 15-21

vocabulary

Uttal, D.H., and Yuan, L., (2014) Using symbols:
Developmental perspectives, Wiley Interdisciplinary
Review: Cognitive Science, 295-304
Focus pupils | https://educationendowmentfoundation.org.uk/educati | 2
for KS2 on-evidence/teaching-learning-toolkit/mentoring
writing: clear
targets, . . . . :
: https://d2tic4wvoliusb.cloudfront.net/production/eef
mentor guidance-reports/literacy-ks2/EEF-Improving-literacy-
support,
targeted



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1762419629
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1762419629

interventions

in-key-stage-2-report-Second-

edition.pdf?v=1762419629

)

celebrations
of
achievement
S

Wider strategies (for example, related to attendance, behaviour,

wellbeing)
Budgeted cost: £40,000
Activity Evidence that supports this approach Challenge
number(s)
addressed

ELSA support and Pupil and staff feedback has shown a 56

Confidence coach positive impact of targeted emotional

sessions - 1:1 and support over the past few years.

small group.
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/social-and-emotional-learning

Additional support for | https://educationendowmentfoundation.org. | 6

families to develop uk/education-evidence/teaching-learning-

relationships to toolkit/parental-engagement

improve attendance,

|TcLud|n%cl1)ccesksftot https://educationendowmentfoundation.org.

Club/S and bred gs uk/education-evidence/leadership-and-

club/wrdp dround cdr€ | b\ gnning/supporting-
attendance?utm_source=/education-
evidence/leadership-and-
planning/supporting-
attendance&utm_medium=search&utm_ca
mpaign=site_search&search_term=attendan
ce

Access to wider Parent feedback has indicated the positive 4,5,6

opportunities and
extra-curricular
activities

impact of access to extra-curricular activities
on their child’s engagement in school.

Horgan, G (2007) The impact of poverty on
young children’s experience of school.
Available at:
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/social-and-emotional-learning



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1762419629
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1762419629
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance?utm_source=/education-evidence/leadership-and-planning/supporting-attendance&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Additional/Emergency | Horgan, G (2007) The impact of poverty on 56
funding (e.g. school young children’s experience of school.
uniform, curricular Available at:
activities) https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/social-and-emotional-learning
Parent workshops https://educationendowmentfoundation.org | 1,2, 3,5

(KS1)

.uk/education-evidence/teaching-learning-
toolkit/parental-engagement

Total budgeted cost:

£68,175



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

2024-25 Review

This details the impact that our pupil premium activity had on pupils in the 2024 to
2025 academic year. The school received £63,640. This supported the below outcomes.

Outcomes Review

Intended outcome

Review

Improved reading, writing and
maths attainment for
disadvantaged pupils across
the school.

There was a raised awareness of these pupils across
the school: Disadvantaged pupils were highlighted to
all staff as an area of focus and pupil profiles were
created for targeted disadvantaged individuals with
next steps for writing identified and support tracked.

Next steps for pupils were identified: Diagnostic
analysis identified specific areas where
disadvantaged pupils were underperforming in
writing. Pupil interviews were conducted with a
sample of children to identify barriers to learning
across the curriculum.

Targeted support was put in place: 1:1 and small
group interventions were used across the school to
support pupil progress in writing. Further
interventions focussed on phonics and reading and
maths. A tutor worked with pupils individually and in
small groups to support with closing the gap in KS2.
The focus was on individualised targets to make
appropriate small steps progress, particularly in
maths.

Additional 1:1 reading sessions were offered to
targeted disadvantaged pupils across the school -
focussing on those who were not engaging with
reading at home. Book clubs were introduced for
disadvantaged pupils in KS2; promoting engagement
in reading and active discussion of a text as a group.

Teacher CPD followed the WalkThru programme
focussing on AfL strategies to support targeted next
steps for all pupils.




All KS2 classes used daily, fifteen-minute grammar
and punctuation lessons to embed understanding of
key concepts.

Daily maths fluency lessons were used across the
school to increase confidence in key concepts and
four operations.

Teacher feedback demonstrated an increased
confidence in the reading and writing curriculum at
the school and the positive impact that this will have
on all pupils - including those who are
disadvantaged.

End of KS2 outcomes for reading, writing and maths
showed a reduced attainment gap between pupil
premium eligible and non-eligible pupils.

For disadvantaged pupils to be
securein Tier 1 and 2
language and vocabulary and
feel confident in the use of Tier
3 vocabulary relevant for their
age group.

Previous LanguagelLink results were analysed to
identify ‘at risk’ pupils. Vulnerable pupils eligible for
PP funding were identified and assessed using the
BPVS. Results were shared with staff to allow for
focussed support in class and targeted interventions
(e.g. pre-teaching of vocabulary).

Teachers attended CPD based around promotion of
subject specific vocabulary (e.g. history). Staff were
encouraged to use Widgit software to support pupil
understanding. Links were made to asking higher-
order questions.

EYFS staff focussed on language and oracy as part of
developing the continuous provision and curriculum.

A picture book focus was encouraged across the
school, with teacher CPD from external professional
advisor. Oracy and discussion identified as a key
element of the writing process.

KS2 book clubs encouraged discussion of a text and
promotion of higher-level vocabulary.

Achieve and sustain improved
wellbeing and emotional
intelligence for all pupils,
particularly those in receipt of
pupil premium funding.

ELSA support sessions and sessions with a
Confidence Coach, including 1:1 and small group
support, were offered to targeted individuals,
including disadvantaged pupils.
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Access to extra-curricular activities were offered to
identified pupils, including football and dance clubs.
Partially funded places on school trips etc were
utilised by families to ensure equal access to all
enrichment activities. Parent feedback indicated a
positive impact of this on pupil wellbeing and

engagement in school activities.

Achieve and sustain improved
attendance for all pupils,
particularly disadvantaged

pupils.

Families with persistent absence were targeted as

part of a whole-school approach.

Pupil tracking was put in place to identify trends and
support at-risk pupils.

Meetings were held with families and pupils to
discuss barriers to attendance and support
interventions were put in place, including
‘attendance contracts’.

Persistent absence reduced from 10.6% in 2023-24
to0 6.6% in 2024-25.

EYFS

Pupils achieving a Good Level of Development

Change since
Student Group 2023/2024 2024/2025 5023/2024
Pupil Premium Eligible 25.0% 16.7% -8.3%
Not Pupil Premium Eligible 77.1% 80.8% +3.7%
Phonics Screening Check
Pupils achieving the 32< pass mark
Student Grou 2023/2024 | 202412025 Change since
> 2023/2024
Y1 Pupil Premium Eligible 66.7% 100% +33.3%
Y1 Not Pupil Premium Eligible 84.9% 90.5% +5.5%
Y2 Pupil Premium Eligible 50% 60% +10%
Y2 Not Pupil Premium Eligible 66.7% 83% +16.3%
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End of Key Stage 1

Pupils achieving the expected standard across reading, writing and mathematics

Student Group

2023/2024

2024/2025

Change since

2023/2024
Pupil Premium Eligible 33% 20% -13%
Not Pupil Premium Eligible 78.6% 62.1% -16.5%
Year 4 Multiplication Check
Pupils’ mean average score (maximum 25)
Student Grou 2023/2024 | 2024/2025 Change since
P 2023/2024
Pupil Premium Eligible 17 16.8 -0.2
Not Pupil Premium Eligible 18.9 20.2 +1.3

End of Key Stage 2

Pupils achieving the expected standard across reading, writing and mathematics

Student Group

2023/2024

2024/2025

Change since

2023/2024
Pupil Premium Eligible 36.4% 50% +13.6%
Not Pupil Premium Eligible 71.4% 70.8% -0.6%
Attendance
Mean average attendance of pupils across the school
Student Grou 2023/2024 | 2024/2025 Change since
P 2023/2024
Pupil Premium Eligible 93.9% 91.7% -2.2%
Not Pupil Premium Eligible 95.7% 96.2% +0.5%
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2021-24 End of Strategy Review

Intended outcome

Outcome

For disadvantaged
pupils to achieve bet-
ter outcomes in writ-
ing and in all other
curriculum areas

KS2 writing data from 2023-24 shows that 40% of disadvan-
taged pupils achieved the expected standard or higher, com-
pared to 70% of the whole cohort. This has increased from the
2020-21 starting point of 24% of disadvantaged pupils.

KS2 combined data shows that there has been improved out-
comes for disadvantaged pupils with 40% meeting age related
expectations (65% all pupils) compared to 21% in 2021.

Improved oral/vocab-
ulary language for
disadvantaged pupils

Disadvantaged pupils were targeted as part of vocabulary inter-
ventions across the school. These included pre-teaching and
pre-reading of whole class texts to ensure that all pupils were
able to access learning.

Improved emotional
intelligence for disad-
vantaged pupils

Pupils have benefitted from the support of a Confidence Coach,
a rights respecting school ethos, an Emotional Wellbeing Officer
and ELSA, as well as whole-school improvement in PSHE les-
sons and positive behaviour approaches.

Improved attendance
for disadvantaged pu-
pils

In the school year 2023-24 attendance was 93.46% for pupil
premium children compared to 92.1% in 2022-23. 73% of PP's
attendance improved from 2022-2023 to 2023-2024. With only

4.8% (2 children) having reduced dramatically.

Externally provided programmes

Programme

Provider

Service pupil premium funding

How our service pupil

premium allocation was spent last academic year

N/A

The impact of that spending on service pupil premium eligible pupils

N/A
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Further information
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